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Doctoral candidates spend at least 2/3 of their degree outside of structured classroom
instruction;mostoftheirlearningandwritingtakesplaceintheirowntime.Providingresearch
degreecandidateswithwritinghelpduringtheirdegreestudyisdifficult.Candidatescomeinto
theirdegreewithwidely varyingneedsand levelsofexperience.Courseworkmight seem to
offerawaytocreateparity,but,accordingtotheAustralianQualificationFramework,mandated
coursework canonlyoccupy Ыof the degree Ɵme. ProvidingwriƟng assistancewithin a less
structured,voluntaryworkshop format isanapproachwhichhasbeen trialledwithpromising
results (Boud, Cohen & Sampson, 2001; Stracke, 2010; Devenish et al, 2009). While semi
structured approaches, such aswriting circles and peer to peer support groups, have been
developed and studied in some detail, little attention has been paid to the potential for
leveraginginformallearningopportunitieswhichexistwithinresearchdegreestudy.
‘Shut Up andWrite!’ sessions, beginning to become popular around the world due to the
amplifyingeffectsofsocialmedia,arearareopportunitytostudy informaldoctoral learning in
action.ShutUpandWrite! isaconceptwhich,asfaraswecanascertain,was inventedwithin
thecreativewritingcommunitywhoinhabitthe‘cafescene’inSanFrancisco.
TheconceptofShutUpandWrite! Isdisarminglysimple:writersmerelyconvergeataspecific
timeandplace,beginbychattingand thenwrite together fora specifiedperiodof time.The
format of the meetings is simple, as the SF Bay area website
(http://www.meetup.com/shutupandwriteSFO/)states:
“Thefacilitatorwillleadintroductionsandthenthegroupwillwriteforanhour.Therewillthen
be15Ͳ30minutesofsocialtimetogettoknoweachotherandpossiblydiscusspersonalwriting
successes such as getting published or overcomingwriting resistance in some smallway.No
critiquing,exercises,lectures,ego,competitionorfeelingguilty.”
ShutUpandWrite!differsfromothercollectivewritingpractices,suchaswritingcircles,inthat
individualsdonotengage inanyother structuredactivity; theydonotnecessarily showeach
othertheoutcomesof theirwritingandthere isno formativeorsummativeassessment.Shut
Up andWrite! temporarily transformswriting from a solitary practice to a socialone,which
takesplaceinapublicspacethatisnotstrictly‘educational’Ͳlikeacafeorloungespace,either
onoroffcampus.BecauseithasnoformalstructurebeyondwhatisimpliedinthenameͲthat
participantsagreetobesilentforaperiodoftimeanddotheirworkͲtheexperienceofShutUp
andWrite!isdifferenteachtimeitisenacted.
This paper reports on the experience of running such sessions at two different Australian
institutions through three narrative accounts. The paper focuses on the unexpected benefits
whichemergedfromthispractice.Sincethisisaperformativepedagogy:time,place,peopleall
mattertohowthesessionsareconductedandwhatlearningsemerge.Inthenarrativeaccounts
weexaminedparticipantsreportedtheylearned:

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• Writing/productivitytechniques
• Technical'tricks'Ͳespnewcloud/socialsoftware
• Aspectsofthe'hiddencurriculum'ofthePhD(Ward,forthcoming)
• 'Mundane'dimensionsofacademicpractice(conferences,committees,peerreviewing,
dealingwithcantankerouscolleaguesetc)

Thenarrativeaccountscomplicatethenotionthatfacilitatingspontaneousandtechnologically
enriched learning always requires an investment in physical infrastructure Ͳ or, at least,
classroom infrastructure.Thewide scaleadoptionofwireless technologyanddevelopmentof
cloud technology and socialmediaenables the ‘classroom’ tobe apracticewhich isenacted
anywherethatbodiescanbeseatedtowrite.
Theexperienceswehavereportedon inthispapersuggestthere isuntappedpotentialwithin
activitieslike‘ShutupandWrite!’topromoteinformallearningandpeertopeerbondingwithin
the researchdegreeexperience.These robust informal learningpractices,once instigatedand
promoted, can be a sustainable way of providing an alternative support network for some
candidates.Aswenotedinourstories,ShutupandWrite!styleactivitiesarenotforeveryone.A
certain number of people who come never return as they do not find the environment
conducive to productive work. A further development of this work is underway in both
institutionsaswe trial thekey feature Ͳofworkingquietly together in focusedbursts Ͳwithin
moretraditionalclassroomenvironments.

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